Teachers resource pack:

how to teach about
the Darfur genocide

How to teach about
the Darfur genocide
Black History must be told. Voices of survivors
and those with lived experience must be
centred, amplified; not only listened to but
heard. We think it is vital more of the public
know and understand what has happened in
Darfur.
This resource pack is specifically designed for
teachers to increase knowledge about, and
understanding of, the Darfur genocide and
other conflicts in Sudan. We offer this material
as a starting point. We hope that educators
and learners alike come away knowing more,
with empathy engaged, and inspired to take
action.
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We offer our deepest thanks for the invaluable contributions
from:
Jasmin Gadalla, a British-Sudanese year 8 student at Elizabeth
Garrett Anderson School in London.
El Sadiq Mahmoud Manees, known as Debay Manees,
survivor of the Darfur genocide now living in the city of
Leicester in the UK. Debay is currently a frontline worker
helping us combat the COVID-19 crisis.
Bushra Gamar Hussein Rahama, Executive Director at HUDO
Centre and an expert on the complex history of the conflict in
Darfur.
The Children’s Drawings, collected by Waging Peace, eyewitness accounts of the horror from which they fled drawn by
children in war torn regions of Sudan from Darfur and the
Nuba Mountains.

Top row: children in Chad with their drawings,
provided to Waging Peace in 2007.
Bottom row: Waging Peace with Genocide80Twenty
students and Debay Manees for online lessons in
2020

Special thanks to the Holocaust Memorial Day Trust (HMDT).
Holocaust Memorial Day Trust produces resources to assist
educators in marking Holocaust Memorial Day (HMD), and to
commemorate and increase knowledge of the Holocaust, Nazi
Persecution and recent genocides in Cambodia, Rwanda, Bosnia
and Darfur, illustrated by the experiences of people who were
persecuted. HMDT works with Waging Peace to ensure our
resources tell the stories of all those affected by genocide,
accurately and in the words of those affected.
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Who can
tell us
about what
happened
in Darfur?

Teachers notes
Rationale: This series of lessons follows on from an
enquiry into the Holocaust. Therefore, the students that
study Darfur are already conversant with what genocide
is.
These lessons are from a History scheme of work. Whilst
it is hoped that the primary outcome of the lessons will
be a better understanding of the genocide in Darfur, it is
also a series of lessons that aims to encourage students
to consider types of source material as well.
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ACTIVITY 1
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Activity 1
Teachers Notes
The activity revolves around the photographs taken by
American Brian Steidle – an unarmed observer who arrived
in Darfur in 2004, just after the genocide began. The aim of
the activity is to consider Steidle’s photographs both
individually and as a set...and to determine what they can
draw from the images both in terms of the knowledge that
they can glean, the questions that they have and what more
they want to find out.
Each student will start with one of the photographs.
The students then consider the questions that they might
ask of the photograph. They might want to know about who
the photographer was, where exactly the photographer was
when he took the photograph, when the photograph was
taken, what had happened immediately before the
photograph was taken in the village, why the village had
been burned, where the people were etc. These questions
are left unanswered other than to say that these
photographs come from various places around Darfur in
Sudan in 2004. The puzzle about what is happening in
Darfur and why remains.

Other questions that the students might want to discuss
could include:
· Why might the photographer have been in these places?
· What is the value of these photographs as evidence?
(none have been posed, none have
been electronically altered)
· What other information do we need to make more sense
of the photographs?
· Who else do we need to speak to?
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Sometimes history leaves us with no complete, neat, tidy
answers to the questions we have. Sometimes all that we
are left with is a few fragments...and we have to try to
piece together the past from what we have.
In this case we only have a few photographs. Our job today
is to try to piece together some plausible meaning from
the few pieces of the past that we have. Can we piece
together some meaning...and come up with questions that
will lead us to other fragments of the past that will help us
work out what is going on.
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So, what do we think that we now know?

...and what else to we need to find out to make
more sense of these photographs?
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ACTIVITY 2
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Activity 2
Teachers Notes
This activity aims to have the students consider the causes
of the atrocities in Darfur. More specifically they are asked
to judge how far newspaper headlines give an accurate
portrayal of the causes of the genocide in Darfur.
To begin with the students are presented with a series of
headlines from the Washington Post and New York Times in
2003 and 2004. Taking the headlines at face value the
students pick out what the causes of the violence in Darfur
might be (warring tribes, rivalry, long term disputes etc.)
· ‘Clashes between warring tribes’ (Washington Post 27
October 2003)
· ‘Black African tribes against Arab communities’ (New
York Times 30 July 2004)
· ‘Fueled by old ethnic divides’ (New York Times 17
January 2004)
· ‘The result of long-simmering ethnic tensions’
(Washington Post 30 June 2004)

students might like to ask themselves why there was
genocide in Darfur? When was it inevitable?
From their conclusions the students can return to the
newspaper headlines and make a judgement on how accurate
they are. If they think that the headlines are wide of the mark
they can think about reasons for this to be the case.
Finally, the students can return to the photographs from the
first activity. Do they see them in a slightly different context?
Is their understanding of them different?

The students then read and analyse the text which gives a
brief summary of Darfuri history. The students are asked to
summarise each paragraph and also assess how each
section shows the evolution of genocide. Overall, the
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We’ve found some newspaper headlines
and an extract from an historian that might
help us build up the picture that we started
to explore last time.
We know that the photographs show
evidence of a conflict in Darfur, Sudan...
but how did it start?
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Headlines from newspapers published in the USA
ʻClashes between warring tribesʼ
(Washington Post 27 October 2003)

ʻBlack African tribes against Arab communitiesʼ
(New York Times 30 July 2004)

ʻFuelled by old ethnic dividesʼ
(New York Times 17 January 2004)

ʻThe result of long-simmering ethnic tensionsʼ
(Washington Post 30 June 2004)

What evidence do the newspaper headlines give us about
the causes of the violence in Darfur?
19

Add a title for each
paragraph

The genocide in Darfur:
a historical narrative
Darfur is a region in Sudan, a country in the north eastern part of
Africa. It is home to an amazing mosaic of people and places:
there are more than one hundred and fifty groups of people who
share languages, religion and traditions but also have different
culture, ways of living and histories. Darfur can, rather
simplistically, be divided into two different areas based on the
conditions that exist there. In the north of Darfur it is very dry –
the people here live by roaming the area with camels. In the
south the climate is not quite as arid as the far north, and more
fertile, and the people typically move around with their cattle in
search of pasture, or farmers grow crops. Going back centuries
the nomads of the north have co-existed with the farmers who
live in the south. For instance, in the dry season the nomads
often bring their animals into more fertile areas: the farmers
benefit from the animals fertilising their fields and helping
transport their crops to market. All this has meant that the
different peoples from north and south of Darfur have developed
close relationships. To be simplistic, the nomads in Darfur have
been labelled as ‘Arabs’ (such as Baggara and Abbala peoples)
whilst the famers in central Darfur have been labelled as
‘African’ (belonging to the Fur, Masalit and Zaghawa people).
Nevertheless, over time these groups have mixed, and drawing
distinctions is hard – for instance the Zaghawa people can also
be considered nomadic as they are traditionally camel-owning.

Was the genocide
inevitable?
(How far does each
paragraph show that
genocide would happen)
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Like every place Darfur has a rich and complex history.
Add a title for each
paragraph

Hundreds of years ago kings built dynasties that controlled
the area and land beyond it. The Daju, Tunjur, and Masalit
Empires, and then Fur Sultanate, established Darfur as a
powerful and rich region that traded in ivory, ostrich feathers
and slaves up to the 18th century. Other countries interfered
in Darfur. First the Ottoman Empire took control of some of
Darfur and then, in 1916, the British made Darfur part of
their Empire, taking full control, including of Masalit areas, in
1917. The British neglected Darfur. After Sudan became an
independent country Darfur continued to be neglected and
other countries continued to interfere in Darfur for their own
purposes.

Was the genocide
inevitable?
(How far does each
paragraph show that
genocide would happen)

In the 1980s Colonel Gaddafi, the ruler of Libya (the country
next to Darfur), wanted to increase his power in the area and
began war with Chad. Gaddafi began to tell the ‘Arab’
peoples of Darfur that they were part of a superior race and
that they should demand greater rights in Darfur than
inferior ‘African’ people, who were seen to be land owners.
The ‘Arab Awakening’ political coalition, formed in 1987,
spread these racist ideas, and led to local wars between Fur
and Arab tribes. Groups of men, secretly armed by Colonel
Gaddafi and called the Janjaweed (‘devils on horseback’),
began to try to empty Darfur of the ‘Africans’, as early as
2001. The government in Khartoum (Sudan’s capital city) did
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nothing to intervene and in fact sowed further division and
Add a title for each
paragraph

hatred in Darfur.
Finally, in 2003, two ‘African’ groups, the Sudan Liberation
Movement / Army (SLM/A) and the Justice and Equality
Movement (JEM) began to fight back. They attacked a
government base in Darfur and killed government soldiers. In
return the government decided to help the Janjaweed and
armed and supported them as they moved around Darfur
destroying villages belonging to the Fur, Masalit and
Zaghawa people, among others, and killing hundreds of
thousands. Millions more had to flee to avoid the violence. By
2004 what was happening in Darfur was recognised as
genocide – an attempt to wipe out the ‘African’ peoples of
Darfur.

Was the genocide
inevitable?
(How far does each
paragraph show that
genocide would happen)
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ACTIVITY 3
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Activity 3
Teachers Notes
Survivor testimony is vital to the understanding of the
genocide in Darfur. In this activity the students are
confronted with two types of testimony – that of Debay
Manees (in the form of an account given to the Holocaust
Memorial Day Trust) and unique drawings produced by child
refugees in camps in Chad collected by Waging Peace. The
overall aim of the activity is for the students to derive a more
personal understanding of the genocide and to crossreference sources in order to consolidate their overall
knowledge.

Do we have an agreed ‘truth’ on why and how the genocide
in Darfur happened?

Once students have spent some time reading and looking at
the testimony they are asked to think about two things for
each piece of evidence. Firstly, the students are asked to
write down what each piece of testimony adds to their
understanding of the genocide in Darfur – what is new
information? Secondly, the students are asked to pick out
elements from the testimony that supports knowledge that
they have seen in other evidence during the activities. For
instance, pictures of burning houses in the drawings might
support Brian Steidle’s photographs of burning villages and
so on.
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ACTIVITY 4
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Activity 4
Teachers Notes
The final, summative, activity on Darfur asks the
students to bring together their knowledge and
understanding from across the activities. They are
asked to write a letter to a lawyer who is interested in
prosecuting some of the perpetrators of the genocide.
The students are encouraged to think about all the
source material that they have seen and what they
would recommend that the lawyer use as evidence to
prosecute perpetrators for genocide. The students
might like to think of the evidence as evidence, what it
shows about the atrocities in Darfur and the impact of
the crimes committed. Is there evidence of a
systematic, widespread attempt to wipe out a group of
people based on their identity?
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A letter to a lawyer
Justice is something that the survivors of the genocide want for themselves and
those people who perished in the genocide. For there to be justice there needs to
be a trial...and prosecuting lawyers need evidence to build a case against the
alleged perpetrators. Your job is to write a letter to a prosecuting lawyer to tell
them about the evidence that you would recommend the lawyer use.
Would you recommend the lawyer use...
· Brian Steidle’s photographs?
· The newspaper headlines?
· Debay’s testimony?
· The children’s pictures?
· The historian’s account?
Is there any evidence that you have seen that you would not recommend?
Explain in your letter why the lawyer should prosecute the perpetrators, what
evidence they should use and why.
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ACTIVITY 5
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Conflicts in the rest of Sudan ‒
the Nuba Mountains
Darfur is not the only area of Sudan suffering from
conflict. Other areas of the country were victims of the
same military tactics committed by the regime of
former President Omar Al-Bashir, and conflict continues
in these regions to this day.
In the Nuba Mountains from 2011 the government of
Sudan dropped bombs on civilians –both
indiscriminately, without concern for what they hit, and
in a targeted way, hitting hospitals and schools. The
people of the Nuba Mountains have often been forced
to live in caves in the mountains themselves, where they
faced deadly animals. Schooling and agriculture was
impossible with bombs falling, and so close to a military
front line, further impoverishing the region.
The causes of the conflict were similar to those in
Darfur. An Arab elite in the centre of Sudan attacked
black African civilians in the country’s peripheries once
groups in this area started militating for greater
resources and against their marginalisation. The same

dynamic continues in Sudan’s Blue Nile and Eastern
regions.
Many fled the Nuba Mountains over the border to what
is now South Sudan. In 2018 Waging Peace visited a
refugee camp in Yida, South Sudan, home to refugees
from the Nuba Mountains. What they witnessed is
included in this blog: https://www.hmd.org.uk/news/
hmdt-blog-the-forgotten-victims-of-the-nubamountains-sonja-miley/
As they had in the refugee camps in Chad in 2007,
Waging Peace gave the children of the camp pencils
and paper and asked them to draw their experiences.
They returned with 60 drawings, which bear a striking
resemblance to those they gathered from refugees in
Darfur.
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Looking at the below images, please answer the following questions:
1.

What does the image show?

2.

Are there points of comparison with the Darfur drawings you’ve seen? What are these?

3.
Do you feel these images suggest there was a genocide in the Nuba Mountains, or a conflict/war, and what
helps you draw that conclusion? [A reminder that a genocide means acts committed with intent to destroy, in whole
or in part, a national, ethnical, racial or religious group.] What additional information would you need to draw a
conclusion?
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ACTIVITY 6
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Please watch this video produced by Waging Peace and showing Jasmin, a young girl whose
mother is from the Nuba Mountains, and who is now at school in the UK.
https://www.facebook.com/266766150103231/videos/704478163241259

Now
1.
2.
3.
4.

consider:
What does she say are the big concerns for people in the Nuba Mountains?
What is she asking you to do?
How do you think her life chances are changed by being in the UK?
What are some of the ways Jasmin and her mother Marwa could be made more welcome in the UK?
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Holocaust Memorial Day Trust ‒
Resources about the Genocide in
Darfur:
Holocaust Memorial Day Trust produces resources to
assist educators in marking Holocaust Memorial Day
(HMD), and to commemorate and increase knowledge of
the Holocaust, Nazi Persecution and recent genocides in
Cambodia, Rwanda, Bosnia and Darfur, illustrated by the
experiences of people who were persecuted.

formats for students with a lower reading age, and
some have accompanying film clips which you could
screen. You can search through our Darfuri life stories
here, and see our Moving Portraits project here. We
also have a celebrity reading of Halima Bashir’s
testimony by the actress Jenny Agutter.

We think it is vital more of the public know and
understand what has happened in Darfur. Many of our
resources for schools are specifically designed to
increase knowledge about, and understanding of, the
genocide so that learners come away knowing more,
with empathy engaged, and inspired to take action.
HMDT works with Waging Peace to ensure our
resources tell the stories of all those affected by
genocide, accurately and in the words of those affected.

· Our secondary school HMD assembly, Take Action for
HMD activity, and our Tutor Time Activities for
secondary schools all include information on the
genocide in Darfur for students.

Our resources fall into several different types:
· We have a number of life stories of survivors from
Darfur on our website. Some come in easy to read

· Our HMD Together Book Club and Film Club
resources, which can be used in school or virtually, list
multiple options of books and films/documentaries
about the genocide in Darfur which can be used to
explore the subject with students.
Continued on the next page
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Holocaust Memorial Day Trust ‒
Resources about the Genocide in Darfur:
(Continued)

· Our Teacher Information sheet on Darfur, and our
Education and Information guide on Darfur: Genocide
Today provide more detailed accounts of the facts of
the genocide in Darfur. This is designed to prepare
teachers with the appropriate knowledge based for
teaching about Darfur in an HMD activity, or more
generally. Our 10 Stages of Genocide poster is also
useful to illustrate how the genocide happened.

· We feature Brian Steidle’s images of the genocide in
Darfur here, which capture the impact of the
genocide, which you are free to use in your activity.

We hope you will find these resources useful. If you
have any questions, would like support in planning an
HMD activity, or would like to offer feedback on our
resources, please don’t hesitate to contact the

· Explorations of the food and music of Darfur with our
recipe card and song sheet, in defiance of attempts
to eradicate Darfuri culture.

Education Officer on education@hmd.org.uk.

· A podcast (with accompanying transcript) by the
founder of the Aegis Trust, Dr James Smith, which
explains the roots of the conflict in Sudan and the
events of the genocide in Darfur.
· A number of our Dates to Remember record key
developments whereby the situation in Darfur was
recognised internationally as a genocide.
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